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Abstract
Introduction
Learningandbecomingproficientinaforeignlanguagearechalengingtomany
people. Itiseven morechalenging tolearn aforeign languagein anon-native
environment.Asaresult,peopleoftengotolearnaforeignlanguageinitscultural
environment.
ManyJapanesestudentswanttobecomeproficientinEnglish（Healey,2008;Honna&
Takeshita,2005）.SomeofthemgototheUnitedStatestolearnEnglish,becausetheyare
notbecomingproficientintheJapaneseEFLcourses.AftersixyearsofEFLcourses,
manyJapanesestudentsknowthegrammarandsomeofthevocabularyoftheEnglish
language,andtheycantranslatesentencesfromJapanesetoEnglishandfromEnglishto
Japaneseonpaper.However,theycannotunderstandanativeEnglishspeaker,amoviein
English,oraradioorTV program inEnglish.NorcantheyspeakEnglishandbe
understoodbyanativeEnglishspeaker（Aspinal,2006）.
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ImportantAspectsofEnglishInstruction:
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ThisstudyseeksaneffectivewayofteachingEnglishasaforeignlanguage（EFL）to
Japanesestudents.PerceivedproblemsofEnglishlanguageteachingwereidentifiedthroughthe
voicesofJapanesestudentswhoarestudyingEnglishintheUnitedStates.TheseJapanese
studentshadstudiedEnglishinJapanforatleast6years.Thisisexploratoryresearchtoidentify
students・opinionsofthelanguagefactorsthatareimportantinEFLcoursesinJapan.The
JapanesestudentswereselectedbecausetheycancompareEnglishteachingprogramsinthe
UnitedStatesandinJapan.ThequantitativemethodusedwastheDelphiProcess4-partsurvey.
TheresultsshowedthatJapaneseEFLinstructionneedstoincludealaspectsofEnglish.Itis
importantforEFLinstructorstoteach,andstudentstomaster,abalanceoflistening,speaking,
reading,writing,andcommunicationskilsinlanguageinstruction.
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ThepurposeofthisstudywastofindoutwhatJapanesestudentsneedfrom their
JapaneseEFLclassesinorderforthemtohaveeffectivecommunicationinEnglishwith
nativespeakers.ThevoicesofJapanesestudentsweregatheredtofindouttheproblems
theybelievedtheyexperiencedintheirclasses.Theobjectiveofthestudyistoimprove
thewayEFListaughtinJapansothatstudentswilbeabletocommunicateeffectively
withnativeEnglishspeakers.
Inthisresearch,problemswereidentifiedthroughthevoicesofJapanesestudentswho
werestudyingEnglishattwolanguageinstitutionsinSanDiego.TheJapanesestudents
wereselectedbecausetheycancompareEnglishteachingprogramsintheUnitedStates
andinJapan.JapanesestudentsintheUnitedStatesarelivinginanEnglish-speaking
context.TheyexperienceEnglishlanguageandcultureeveryday.Ontheotherhand,
JapanesestudentsinJapanarelivinginaJapanese-speakingcontext,andtheydonotmeet
Englishspeakerseveryday.Therefore,theperspectivesoftheJapanesestudentsinthe
UnitedStateswouldbedifferent,sincetheyhavetocommunicateinEnglish（Kobayashi,
2010）.
ConceptualFramework
Thisisexploratoryresearchtoidentifystudents・opinionsofthelanguagefactorsthat
areimportantinEFLcoursesinJapan.AlthoughJapanesestudentslearnEnglishfor6
yearsinschoolandevenasanadultoratauniversity,manyofthemstildonotreachhigh
levelsofproficiencyinEnglish.ThechalengefacedbymanyJapanesestudentsishowto
learnEnglishoraforeignlanguageinasettingthatpromotesthelearningofallanguage
skils.
BrownandSmith（1990）maintainthatadisadvantageofEnglishclassesinJapanis
thatstudentstendtospeakJapanesetoeachotherwhentheydolanguageactivities.Thus,
itisimportanttocreateanenvironmentinwhichstudentscanbecomeproficientin
English.AccordingtoAiga（1990）,EnglishclassesinJapanincludegrammar,introduction
ofnew words,pronunciation,readingatextoutloud,andtheteacher・sexplanations.
Expressingone・sopinionsorideasorparticipatingindiscussionisnotcommoninJapan.
Murphey（2000）pointsoutthatthemotivationalfactorintheinstructionofEnglish
classesinJapanisbasedontheJapaneseentranceexaminationintohighschoolorcolege.
StudentsaretaughtmainlytheEnglishknowledgethattheyneedtopasstheentrance
examinations.Therefore,thereislimitedtimetolearntheskilsoflisteningandspeaking
whichwouldhelpstudentsbecomeproficientinEnglish,becausetheseskilsarenotthe
focusofthehighschooloruniversityentranceexamination.Lightbown（2000）statesthat,
・Teachershavealwaysobservedthatstudentscandowelonatestbutstilfailtousethe
samefeatureswhentheyengageinspontaneousconversation.Studentscomplainthat,
afteryearsoflanguagestudy,theystilcan・torderbreakfast・（p.444）.Furuya（2001）
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pointsoutthatthereisnouseofEnglishindailylifeofJapan,andevenstudentswhohave
Englishskilsfindthattheycannotcommunicatewithoutknowingaboutthedifferences
ofcultureandwaysofthinkinginanEnglish-speakingcountry.
EnglishclassesinJapanfocusmoreonreadingandwritingskilsthanonlisteningand
speakingskils.TherearemanyEnglishteachersinJapanwhoarestilusingold
fashionedmethodstoteachEnglish.Theyteachaclassthewaytheyweretaughtinthe
past,sotheirmethodsofteachinghavenotchanged.Itseemsthatmanyteachersteach
Englishbasedontheconceptofthebankingeducationsystem（Freire,1986）.Studentsjust
listentolecturesandwritedownwhattheyaretold.
Richard-Amato（1996）arguesthat,・Grammar-translation,alsoknownasthePrussian
Method,wasthemostpopularmethodofforeign-languageteachinginEuropeand
Americafromaboutthemid-nineteenthtothemid-twentiethcentury.Versionsofitstil
existtodayinmanycountriesaroundtheworld・（p.10）.TheGrammar-Translation
Methodonlyteachesgrammaticalrulesandvocabulary,sostudentscantranslatefromthe
nativelanguagetothetargetlanguage. Baker（1997）explainsthattheGrammar-
TranslationMethodhasbeenthedominantmethodologyandsays:
Studentswereexpectedtomemorizevocabularylessons,learnverbdeclensions,learn
rulesofgrammarandtheirexceptions,takedictationandtranslatewrittenpassages.
Thisonlyteachesgrammaticalrulesandvocabulary,sostudentscantranslatefrom
thenativelanguagetothetargetlanguage.（p.282）
Thismethodisgoodforteachingstudentshow toreadtheliteratureofaforeign
language.ManyEnglishclassesinJapanstilusetheGrammar-TranslationMethodand
offerverylittletimetolistentoEnglish.
AfterWorldWarII,adifferentmethodology,theAudio-LingualMethod,becamea
popularmethodusedintheU.S.toteachaforeignlanguage.Thismethodologyfocuseson
repeatingwordsandsentenceswithcorrectgrammar,automaticalyandunconsciously,as
aform ofspeakingandlisteningpractice（Baker,1997）.SpeakingpracticeinEnglish
classesinJapanisoftenrepetitionofwhatateacheroraCD said.Audio-Lingual
instructiondoesnotprovidestudentsanopportunitytopracticeconversation.
Richardsand Rodgers（1986）state,・Thecommunicativeapproach in language
teachingstartsfrom atheoryoflanguageascommunication・（p.69）.ManyJapanese
studentswanttocarryonadailyconversation,buttheyhaveadifficulttimebecausethey
donotknowvarioussocialcontextsofEnglish.AccordingtoZaid（1999）,learningthe
targetculturewiththetargetlanguageisanew concept;however,sociolinguistshave
talkedaboutitsince1920.
AccordingtoHino（1992）,Japanese・arenotawarethatitismuchmorenaturaltoread
Englishintheoriginalwordorder,northatitisdesirabletoreaddirectlyinEnglish
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withoutrecoursetoaJapanesetranslation・（p.101）.Therefore,mostJapanesestudents
haveahabitoftranslatingeverywordevenwhentheyarehavingaconversation.Ittakes
timetotranslatewhattheyhearinEnglishintoJapanese,andwhattheywanttosayin
JapaneseintoEnglish.Therefore,whentheydothat,theycannotcarryonaconversation
easily.Kitao（1990）statesthatJapanesestudentsreadasifeverysentencewereequaly
important.Thisisalsoaresultofbeginner-levelsentencetranslationskils.Japanese
studentsdonotgobeyondthebeginnerlevelintranslationskils,nomatterhowlongthey
studyEnglish,becauseofthewayitistaughtinJapan.
Baker（1997）maintainsthat・Communicationincludesnotonlythestructureof
language（e.g.,grammar,vocabulary）butalsowhoissayingwhat,towhom,inwhich
circumstances・（p.11）.TeachingonlyEnglishgrammarisnotenough;studentsneedto
learnwithinasituation,becauseeachsituationorsocialcontextisdifferenteachtimeand
ineachmoment.Savignon（1983）claims,
...weneedtolookatwhatpeoplesay（thatis,thetext）incontextratherthanatthe
possiblelinguisticproductionofan・ideal・speakerwhoknowsaltheformalrules.A
focusonsocialmeaningwithinabroaddefinitionofcommunicationprovidesabasis
fortheinterpretationoflanguage.（p.21）
Itisapparentthatculturecannotbeseparatedfrom languagewhenpeoplewant
tobecomeproficientinaforeignlanguage.Lessow-Hurley（2000）arguesthat・The
relationshipofcultureandlanguagehasbeenofinteresttoanthropologistsandlinguists
sincetheearlytwentiethcentury・（p.97）.Learningaforeignlanguageinvolvesalso
learningaforeignculture（Bex,1994;Zaid,1999）.ByramandRisager（1999）speaktothis
relationshipwhentheystatethat・...anunderstandingforaforeignwayoflifewasan
integralpartoftheacquisitionoftheabilitytouseandcommunicateinalanguage・（p.59）.
Basedonthesestudiesaswelasherownpreviouswork（Katsumata,1997）,the
researcherfocusedonthefolowingquestion:WhatdoJapanesestudentsneedtolearn
whentheystudyEnglishinJapan?
Methodology
Participants
Theresearcherusedtwoinstitutionsforthestudy:LanguageProgramA（LPA）and
LanguageProgramB（LPB）,bothinSanDiego,California.TheparticipantswereJapanese
studentsstudyinginthesetwolanguageprogramsinSanDiego.Thesetwopopulations
ofJapanesestudentsweretreatedasonecomparablesample.Theiragesrangedfrom18to
36yearsold.TheyhadstudiedEnglishinJapanforatleast6years.Mostofthemstayed
withanAmericanhostfamilyduringtheperiodofstudyinsouthernCalifornia.
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SurveyProcess
TheDelphiProcesswasusedforthisstudy.AccordingtoSackman（1975）,・Delphihas
beenusedforavastarrayofapplicationsinbusiness,science,education,medicine,and
otherareas,bothbroadandspecialized・（p.1）.Delbecq,VandeVen,andGustafson（1975）
statethat・TheDelphiTechniqueisamethodforthesystematicsolicitationandcolation
ofjudgmentson aparticulartopicthrough asetofcarefuly designedsequential
questionnairesinterspersedwith summarizedinformation andfeedback ofopinions
derivedfromearlierresponses・（p.10）.Woodfurtherexplains（1976）that
TheDelphitechniquewasinventedinanefforttoextractasmuchinformationfrom
agroupofexpertsaspossible,andconversely,todampenasmuchmisinformationas
possible.Theeffectivenessofextractinginformationandeliminatingmisinformation
dependsupontheproceduresused.（pp.2627）
Theadvantageofthetechniqueisthatitdocumentsthesubjects・voices.Usualythe
DelphiProcessisdoneinfourorfiverounds.Inthisstudy,itwaslimitedtofourrounds.
TheDelphiProcesswasusedbecauseitelicitstheopinionsofsubjectsandbecause
answeringthesamequestionrepeatedlywouldgivesubjectsachancetorethinktheir
responses.
EmployingtheDelphiProcess
Theresearcherconductedfourroundsofthesurveytocolectthedata.Inthefirst
round,theJapanesestudentswereaskedtoansweronequestion,whichwaswrittenin
EnglishandinJapanese.Studentscouldanswerineitherlanguage.Thestudentscould
respondinJapaneseiftheyhaddifficultyexpressingtheiropinionsinEnglish.The
questionwas:・WhatdoyouthinkthatJapanesestudentsshouldlearninEnglishclasses
inJapan,sothatJapanesestudentscancommunicatewelinEnglishwithAmericans?
Pleaselistyourresponses.・Theresearcherthencombinedalthelistedresponses.
Inthesecondround,theresearcherlistedthecombinedanswersofRoundOne.
Studentswereaskedtolookatthewholelist;iftheywantedtoaddmoreaspectsthey
could.Theywerethenaskedtocirclethetenmostimportantaspectsfrom thelistof
responses,innospecialorder.Therewasalsoacommentssectionforthequestion,where
participantscouldvolunteertheircomments.TheresearcherreviewedtheRoundTwo
responsesanddeletedfromthelistanyitemsthathadnotbeencircled.Altheitemsthat
hadbeencircledbytherespondentswerelisted,innoparticularorder.
InRoundThree,thestudentswereaskedtolookattherevisedlist.Iftheywantedto
addmoreaspectstothelist,theycould.Thesubjectsthenhadtorankthetopfiveaspects
oneachlist,usingaLikertscale.A・1・indicatedthemostimportantneed,anda・5・
ImportantAspectsofEnglishInstruction 211（211）
indicatedtheleastimportantneed.TheresearcherreviewedtheRoundThreeresponses.
Anyitemsthatstudentshadnotrankedweredeletedfrom thelist.Onceagainalthe
itemsthathadbeenrankedbyrespondentswerelisted,innoparticularorder.Therewas
alsoacommentssectionforthequestion,whereparticipantscouldvolunteertheircom-
ments.
InRoundFour,thesubjectswereaskedtolookattherevisedlist.Iftheywantedto
addmoreaspectstothelist,theycould.Thesubjectshadtorankthetopthreeaspectson
eachlist,usingaLikertscale.A・1・indicatedthemostimportantneed,anda・3・indicated
theleastimportantneed.Therewasalsoacommentssectionforthequestion,where
participantscouldvolunteertheircomments.
Results
TheresearchercombinedtheLanguageProgramA（LPA）surveyresultsandthoseof
theLanguageProgramB（LPB）,andtreatedthemasonesetofsurveyresults.Theresults
ofeachroundwereanalyzed.Responsesandcommentswereconsidereddifferentinthat
theresponseswerewhatparticipantsoriginalywrote,latercircled,andfinalyranked.On
theotherhand,commentswerethosetheparticipantswrotevoluntarilyinthecomments
section.
Table1presentsthenumberofparticipants.InRoundOne,thetotalnumberof
participantswas26.InRoundTwoandRoundThree,thetotalnumberofparticipantswas
29ineachround.InRoundFour,thetotalnumberofparticipantswas23.
ResultsofRoundOne
From theRoundOnedata（seeAppendix）,themostimportantaspectsofEnglish
languageinstructionwerelistedinnoparticularorder.Studentslisted24aspects,which
relatedtobeingabletocarryonaconversationinEnglish.Someoftheseaspectswere
pronunciationpractice,listeningandspeakingpractice,andconversationpractice.A
studentcommented,・IthinkweweretaughttoomuchEnglishgrammarinJapan.If
studentsmemorizebasicsentencestructurelikeSVCandSVO,theyshouldmemorize
grammarfrom readingandtalking.・Anotherstudentwrote,・Ithinkthereistoomuch
focusontheuniversityentranceexamination.・Thisstudentpointedoutthat・InJapan,I
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Table1
NumberofParticipants
RoundOne RoundTwo RoundThree RoundFour
LPA 12 16 17 11
LPB 14 13 12 12
Total 26 29 29 23
seldomlistenedtoEnglish,butIhavetolisteninAmerica.・Yetanotherstudentsaid,・Even
thoughIstudiedEnglishatschoolinJapan,IcannotspeakitwhenImeetanAmerican.・
Manystudentsindicatedfrustrationintheirlevelsoffluency,andthemajorityofthem
statedtheycametotheUnitedStatestobecomefluentinEnglish.
ResultsofRoundTwo
Table2presentsthefrequencydistributionofthe10mostimportantaspectsinno
particularorderofEnglishinstructionindicatedbyJapanesestudentsintheUnitedStates.
Themajorityofstudentscircled・dailyconversationpractice・（93.1％）,・pronunciation
practice・（82.2％）,and・thechancetospeakwithnativeEnglishspeakers・（82.2％）.These
werefolowedby・learntomakesmaltalk・（31％）,・decideonatopicandtalkin
English・（31％）,・learnfrom nativeEnglishteachers・（31％）,and・learnEnglishfrom
elementaryschool・（31％）.
Participants・CommentsonRoundTwo
Themajorityofparticipants（82.8％）statedthata・chancetospeakwithnative
Englishspeakers・wasimportant.Astudentpointedout,・IthinkifwelearnEnglishfrom
nativeEnglishspeakers,ourpronunciationwilbeclearandwewilbeinterestedin
English.・Itwashelpfultohavethisstudentgivereasonsforwantingtolearnfromnative
speakers.Onestudentmadeacommentthat・IunderstandtheEnglishofmyJapanese
teacherofEnglish,butIdonotunderstandmyAmericanteacher.・Hewishedthathehad
hadsomechancetotalktonativeEnglishspeakersinJapan.
Theresultsshowedthatthemajorityofparticipantsthoughtthat・speakingpractice・
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Table2
The10MostImportantAspectsofEnglishInstructionIndicatedbyJapaneseStudents
intheU.S.
SelectTop10 n＝29 ％
1 Dailyconversation 27 93.1
2 Pronunciationpractice 24 82.8
3 ChancetospeakwithnativeEnglishspeakers 23 82.8
3 Speakingpractice 22 75.9
4 Listeningpractice 20 69.0
5 Idioms 19 65.5
6 Learnslang 18 62.1
7 Learntocommunicatewithoutshyness 16 55.2
8 Learnaboutculturaldifferences 15 51.7
9 Learngrammarwithconversation 13 44.8
10 Learntomakesmaltalk 9 31.0
10 DecideonatopicandtalkinEnglish 9 31.0
10 LearnfromnativeEnglishteachers 9 31.0
10 LearnEnglishfromelementaryschool 9 31.0
（75.9％）and・listeningpractice・（69％）wereimportant.Participantshighlightedtheirlack
oflisteningandspeakingskils,andthesecommentswerealsomadeinRoundOne.A
studentwrote,・Weshouldhavemorepronunciationpracticeandlisteningpractice.・
Again,theparticipantswantedtohavemorelisteningandspeakingpracticeinEnglish
classesinJapan.
Therewereseveralcommentsaboutgrammar,anditisclearthatJapanesestudents
learnalotofEnglishgrammar.Oneparticipantstated,・EnglisheducationinJapanis
excelentinwrittenskils.・Anotherpointedout,・TobeabletospeakEnglish,grammaris
veryimportant,butthemoreimportantthingishow muchyouknow theuseful
vocabulary.・Japanesestudentslearnandmemorizemuchvocabulary,butthisstudent
wantedtolearnusefulvocabulary. Itwouldseem thisstudentmeansthatuseful
vocabularyisdailylifevocabulary.Anotherstudentpointedoutthats/hewantedtolearn
thevocabularyrelatedtohis/hertopicsofinterest. Thestudentsmaintainedthey
memorizedunusualEnglishwordsfortheuniversityentranceexaminationandthatthere
wordswerenotcommonlyusedindailylifeintheUnitedStates.
Therewerefurtherinterestingcommentssuchas:
EnglishclassinJapanisbasedonwritingandreadingpractice,andIthoughtwe
learned・non-speakingEnglish.・However,Ithinkproficiencydependsontheperson・s
motivationandnotbeingafraidtomakemistakes.Youhavetoshowtheotherperson
thatyouarerealytryingtocommunicate.
Thistypedofcommentsuggeststhatstudentsthinkthatiftheyareenthusiastic,they
canspeakEnglish.ThiskindofcommentwasmadeintheinitialstageoftheDelphi
Process.
Ontheotherhand,onestudentclaimedthat・Japanesecustomscomeoutwhenwe
cometoEnglishspeakingcountriesorforeigncountries.Forexample,weworryabout
opinionsofothersandwearepassiveaboutourownopinions.Therefore,weshouldnot
teachEnglishthroughtheframeworkoftheJapaneseway.・Thissuggeststhatitwould
behelpfulforstudentstobecomeawareofandknow thattherearedifferencesin
communicationstyles.
ResultsofRoundThree
Table3presentsthefiveimportantaspectsofEnglishlanguageinstruction,listedin
orderfrommostimportanttoleast.Themajorityofparticipants（72.4％）claimedthatthe
・chancetospeakwithnativeEnglishspeakers・wasthemostimportantaspect.Two
aspectstiedforsecond.Abouthalfoftheparticipants（51.7％）statedthat・pronunciation
practice・while51.7％ said・listeningpractice・wasthesecondmostimportantaspect.
However,themeansofthesetwoaspectsweredifferent.Themeanfor・pronunciation
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practice,・at3.20,washigherthanthemeanfor・listeningpractice,・at2.40.Thedifference
isthatJapanesestudentsintheUnitedStatesrankedpronunciationpracticemore
importantthanlisteningpractice.
Participants・CommentsonRoundThree
ParticipantswroteavarietyofcommentsaboutwhattheywantedtolearninEnglish
classinJapanandhow theyfeltaboutlearningEnglishinJapan.Thereasonforthe
consensuson・chancetospeakwithnativeEnglishspeakers・isprobablythatJapanese
studentswerenotusedtointeractingwithforeigners.Studentsseemedtothinkthatif
theytalkedwithnativeEnglishspeakers,theycouldlearnnottobenervousaroundthem,
andtheycouldalsolearnnativeEnglishandmoreaboutculturaldifferences.Astudent
commented:
WelearnEnglishwithoutproperpronunciation,conversationandspeedinJapan.So,
IthinkitwilbegoodtolearnrealEnglish.IthinkIcanlearnEnglishasalanguage
orasacommonlanguage,notjustfortheentranceexaminations,whenIspeakwith
nativeEnglishteachers.
ThereweremanywhocommentedthatthegoalandpurposeofstudyingEnglishin
theUnitedStateswastobeabletocarryondailyconversation.Thesestudentsstudying
intheUnitedStatesseemedtohavedifficultyunderstandingandconversingwithnative
Englishspeakers.InJapan,studentsdonothaveachancetospeakEnglishwithnative
speakers.MoststudentsstatedtheydidnothaveconversationpracticeintheEnglish
classinJapansotheycouldnotcarryonasimpledailyconversationwithnativeEnglish
speakers.Onestudentwrote,・Itisimportanttolearnwhen,where,andhowweusea
language.So,IthinkitisimportanttohavethechancetouseEnglishindailysituations.
Todothat,itisimportanttolearnEnglishnaturaly,indailylifesituations.・Hedescribed
situationalEnglish.
ThiskindofsituationalEnglishisimportantasonesentencecouldmeandifferent
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Table3
The5MostImportantAspectsofEnglishInstructionIndicatedbyJapaneseStudents
intheU.S.
PrioritizedTop5 n＝29 ％ M
1 ChancetospeakwithnativeEnglishspeakers 21 72.4 3.48
2 Pronunciationpractice 15 51.7 3.20
2 Listeningpractice 15 51.7 2.40
3 Dailyconversationpractice 13 44.8 3.23
4 Speakingpractice 12 41.4 2.67
5 Learngrammarwithconversation 8 27.6 3.38
things,dependingonwhen,where,towhom,andhowitissaid.Forexample,agreeting
canvaryindifferentsituations,andmanyJapanesestudentsareconfused.Onestudent
thoughtthatconversationcouldonlybelearnedwhenstudentsactualyconversed,so
conversationpracticeisneededinclass.
Anotherstudentcommentedthat・InJapaneseclassesonlytheteacherstalk.・This
indicatesthebankingmethodofeducationinwhichstudentsdonotlearnmuch.In
contrast,itisimportantforstudentstoparticipateinalanguageclass.
Therewereseveralothercomments.Forinstance,eventhoughstudentsranked
listeningandspeakinghigh,theystilbelievedintheimportanceofvocabularyand
grammar.Onestudentcommented,・InoticedthateventhoughonecanlistentoEnglish,
s/hehastoknowvocabularytounderstandit.・Studentsalsostatedthattheydidnotlearn
goodpronunciationandspeedofspeaking.
ResultsofRoundFour
Table4presentsthethreemostimportantaspectsofEnglishlanguageinstruction,
listedinorderfrommostimportanttoleast.Participantsindicatedasmostimportant・a
chancetospeakwithnativeEnglishspeakers・（60.9％）.Incontrast,theylistedasleast
important・listeningpractice・（43.5％）.
Participants・CommentsonRoundFour
Thereasonsfor・chancetospeakwithnativeEnglishspeakers・beingmostimportant
werethatstudentswantedtounderstandtheEnglishofnativespeakers,andtheywanted
tomasterthepronunciationofnativeEnglishspeakers.Theseparticipantsthoughtthat
theywouldlearnbetterEnglishiftheytalkedtonativeEnglishspeakers.Onestudent
pointedoutthat・IfItalktonativeEnglishspeakers,Icanmemorizethepronunciationand
specialphrases.・Participantsexpressedsomefrustration,becausetheyfeltlikeachildand
theyalsofeltthattheyaretreatedlikeachildintheUnitedStates.Theynoticedthatthey
lackedproficiencyinlisteningandspeakingskils.Itseemsliketheycouldnotunderstand
whatnativespeakerssaidandtheycouldnotreply.
Astudentcommented:・IwantedtotalktonativeEnglishspeakers,sotheycould
correctmypronunciation.・Thishighlights・correctingpronunciation.・Ifstudentslearn
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Table4
The3MostImportantAspectsofEnglishInstructionIndicatedbyJapaneseStudents
intheU.S.
PrioritizedTop3 n＝23 ％ M
1 ChancetospeakwithnativeEnglishspeakers 14 60.9 2.00
2 Speakingpractice 11 47.8 1.91
3 Listeningpractice 10 43.5 2.20
appropriatepronunciation,theydonothavetothinkaboutbeingcorrectedbysomeone
lateron.
Althoughitwasrankedtheleast,theparticipantswrotethemostcommentson
listening.Theystatedthatthelisteningproblem wasthefirsttheyfacedintheUnited
States.TheydidnotunderstandEnglish,sotheycouldnotanswerquestions,andthen
theycouldnotcarryonaconversation.Thisisreflectedinthefolowingstudent・s
comment:・IfyoucannotunderstandwhatAmericanssay,youcannotstartaconversation.・
Listeningpracticeisthekeytocommunication.Thissuggeststhatgrammar-based
Englishclassesneedtoincludedailyconversation.Asonestudentpointedout,・Iwantto
learnmorespeakingthangrammar.・
Discussion
From althedata,itisclearthattheseJapanesestudentswantedtobeableto
communicatewithAmericans.TheystronglyexpressedthefactthatJapanesestudentsdo
notlearnenoughspeakingandlisteningskilsinJapanwhichcanbeeffectivelyusedin
theUnitedStates.Thisindicatesaneedformoreeffectivelisteningandspeakingpractice
inEnglishclassesinJapan.TheseJapanesestudentsfeltthattheywerelearningEnglish
bythebankingeducationalconcept,andasaresult,theydidnothavemuchinteraction
withtheteacherorwitheachother.Ifclassesofferedmorelisteningandspeakingpractice
betweenstudentsandteachers,therewouldbemoreopportunitiesforinteraction.
ThesestudentsstatedtheyfeltreluctanttospeakinEnglish,becausetheydidnot
wanttomakeanygrammaticalmistakes.Thisismostprobablytheresultofbeinggraded
rightorwrong,whichisanassessmentproblem inJapan.Manyteachersdonotpraise
theirstudentsandtheyoftenpointoutonlythewronganswers.IfEnglishteachersin
JapanencouragedtheirstudentstospeakinEnglish,thestudentswouldrealizethat
makinggrammaticalmistakesisacceptable.Furthermore,ifEnglishteachersinJapan
createdacomfortableenvironment,studentswouldfeelfreetospeakEnglish.
Thestudentspointedouttheimportanceofabalanceofpronunciation,grammar,
listening,speaking,communication,speed,andvocabularytraininginEnglish.Many
studentshighlightedtheimportanceofgrammar,eventhoughtheystatedtheyhad
learnedenoughgrammarinthepastandthattheydidnothaveanygrammatical
problems.ThisshowsthattheteachingofEnglishgrammarisgood,butotherskils,such
aslistening,pronunciation,andspeed,needtobeincludedinEnglishclassesinJapan.
ItisclearthattheseJapanesestudentsbecameawareofpossiblecausesoftheir
EnglishcommunicationproblemsthroughtheDelphiProcessofthesurvey.InRoundOne
andRoundTwo,theylistedaltheEnglishteachingaspectstheycouldthinkof.Asa
result,theDelphiProcesshelpedthesestudentstobecomemoreawareofEnglishclasses
inJapan,andofwhatneedstobechangedsothatyoungerJapanesestudentswouldnot
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experiencethesameproblemswhentheycommunicatewithAmericans.
Conclusion
TheseJapanesestudentshadreachedthepointwheretheybecameawareofthe
complexity oflanguage. Furtherresearch isneededtoexaminethepsychological
conditionsthatfacilitateand/orcreatebarriersintheprocessofteachingandlearningthe
Englishlanguage.Onepossibleapproachwouldbetoadministerthesamesurveyto
JapaneseuniversitystudentswhoarestudyingEnglishinJapan.Theresultswould
probablydifferfromthosewhoarestudyingintheUnitedStates.
Thefindingofthisexploratorystudyshowsthat・Achancetospeakwithnative
Englishspeakers・ishighlyranked.Themajorityofstudentsstatedthatitisimportantto
speakwithnativeEnglishspeakers.ItisimpossibleforalEnglishclassesinJapantobe
taughtbynativeEnglishspeakers.OnereasontheseJapanesestudentswantedtospeak
withnativeEnglishspeakersisthattheyhadadifficulttimecommunicatingwiththemin
theUnitedStates.IftheycouldcommunicatemoreeffectivelywithnativeEnglish
speakers,perhapsthe・ChancetospeakwithnativeEnglishspeakers・wouldnothavethe
highestranking.Thishighlightstheneedforteacherstohavegoodskilsinspeaking,
listening,communicating,pronouncing,andspeed.Furthermoretheaccentshouldbe
understandable,becauseitishardtodefinethe・perfect・accent.Thisneedstobereflected
inthetrainingofEnglishteachers.Forexample,teacherscouldreturntocolegeandtake
moreclassesortrainingsessionswithnativespeakersofEnglish.
Alargenumberofstudentsalsopointedouttheimportanceofdailyconversation.
However,thisisaverybroadarea,anditcouldbeverydifficulttomaster.ManyJapanese
studentsclaimedthattheycouldnotdo・simple・dailyconversation.Dailyconversationis
notsimple,becauseitrequiresanunderstandingofthecultural/socialcontext,andthere
isawiderangeofdifferenttopics.Yetstudentsneedtoknowthecultureofthelanguage
tocarryona・simple・dailyconversation.TeachersofEnglishneedtobeprovidedwith
culturalinformationaboutEnglishspeakingpeople.Thisculturalinformationcouldthen
bepassedontostudents.
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ImportantAspectsofEnglishInstruction 219（219）
Pronunciation
Dailyconversation
Speaking
Learntocommunicatewithoutshyness
Culturaldifferences
Slang
Listeningpractice
ChancetospeakwithnativeEnglishspeakers
Learnconversationwithgrammar
Learngrammaranduseitinconversation,writing,etc.
WatchmoviesinEnglish
LearnfromnativeEnglishteachers
LearnEnglishfromelementaryschool
DonotspeakJapaneseinclass
Expressownopinions
Dailyvocabulary
Smaltalk
MakestudentsinterestedinAmerica
TeachnecessityofEnglish
Idioms
DecideonatopicandtalkinEnglish
TeachinEnglish
UselessJapaneseinclass,andusephrasesoftenusedinEnglish
MakeforeignfriendsthroughtheInternet
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Appendix:ResultsofRoundOne（n＝26）
